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Abstract 

Practically every academic institution and official body that is involved in the 
preparation of teachers of every educational grade and orientation regarding didactic 
practice in class, has included “Microteaching” in its academic curriculum as a basic 
subject. However, what is the attitude of students themselves towards this subject? 
What are their expectations? Does it eventually meet these expectations? What kind 
of knowledge and skills does it provide them with? This current research attempts to 
give insight to such queries, as it aims at researching the views of 115 student 
teachers on the subject “Microteaching”. These views have been documented in short 
texts that students were asked to produce both in the beginning of the academic 
semester-after receiving initial information – and in its end - after their training was 
completed. This study makes use of a double perspective: it focuses on the one hand 
on their expectations from this subject, while on the other on their critical overall 
assessment, in order to formulate a thorough and rounded picture regarding the 
subject “Microteaching” through the viewpoint of the students who are trained in it.  

Keywords: teaching strategies, microteaching, elementary pre-service teacher education, 
teacher skills 

 

Introduction  

Every academic institution takes special care in studying and designing the curriculum to be 
attended by its prospective students, so that they become multilaterally trained in the 
required skills and knowledge and they are rendered qualified in exercising their future 
profession. More specifically, in Greece – but also worldwide - most university departments, 
as well as other education and training bodies that prepare future educators of every level and 
orientation on the educational practice in class, have included in their curriculum 
“Microteaching” as a fundamental subject (Fykaris & Papaspyrou, 2014, McKnight, 1971).  

“Microteaching” as a method of training future teachers has a long history (Allen, 1967, 1970) 
and a broad spectrum of applications (Dayanindhi & Hegde, 2018, Chatzidimou, 2013). It is 
defined (Fortune et al., 1965, p. 389, Perlberg, 1987, p. 715) as the technique which can aid 
future teachers to exercise teaching skills either already gained or (even) new, in safe and 
simplified teaching conditions, keeping a distance from the environment of a natural class, 
which is complicated, full of unforeseen events and stressful to them. It is generally evaluated 
as a method of many advantages (Reddy, 2019, Chatzidimou, 1997), but this should not mean 
that certain negative parameters are not pointed out (Gibbs, 1980, Luaran et al., 2016). 
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However, how is this subject regarded by the trainees themselves? What do they expect from 
it? Are their expectations finally met? What knowledge and skills are they provided with, in 
their opinion? Such are the queries attempted to be answered by this present research, whose 
aim is to investigate the views of 115 future educators on the “Microteaching” course, as these 
views have been illustrated in short texts that they were asked to write anonymously. 

Methodology 

The research was conducted among second-year students of the Department of Primary 
Education during the spring semester of the academic year 2018-2019. The subjects of the 
research were asked to write anonymously a short text in two-time phases: a) in the beginning 
of the academic semester, after receiving initial information regarding the practical 
Microteaching course and b) in the end of the academic semester, after having completed their 
practice using the Microteaching method.  In the initial phase 115 texts were collected, while 
in the second 92.  

To conduct this specific research, “content analysis” was considered to be the most 
appropriate method and was consequently used (Vamvoukas, 1988, Palla, 1992, Gall, Bory & 
Gall, 1996). This is a technique that was initially developed in the US in the beginning of the 
previous century (Lazarsfeld, Berelson, & Gaudet, 1948) and constitutes the most appropriate 
method for the objective and systematic description, processing and interpretation 
(qualitative and quantitative) of the denoted content of the communication whether in written 
or oral speech, as it allows for making replicable and valid inferences from texts to the contexts 
of their use (Berelson, 1952, Krippendorf, 2004).  

This specific survey was conducted in the following stages: 

Decoding: at this first stage, after careful and multiple readings of the students’ texts, we 
decoded all the references related to the Microteaching course. For the decoding, the “topic” 
was chosen as an analysis and measurement unit.  An “inference unit” (i.e. the text 
environment in which every subject is found) was defined to be a unit ranging from a word to 
an entire phrase. In total, 483 excerpts emerged from the first group of texts using this process, 
whereas for the second group 487 excerpts. 

Choice of categories: after compiling the material and after careful and successive readings, 
the choice of categories was made on grounds of fulfilling the rules of objectivity, universality, 
thoroughness and mutual exclusion (Vamvoukas, 1991). The general categories which have 
emerged through restructuring of data (Papadopoulou, 2000) were coded (Bücker, 2020) as 
follows:  

Chart 1. Categories - coding 

CATEGORY CODE 

Microteaching course in the Department of Primary Education A 

The impact of Microteaching on the academic and professional course of 
future teachers 

B 

Acquisition of knowledge and skills through Microteaching C 
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Verification of expectations on the Microteaching course1 D 

 
Categorisation: the next stage was the classification of references in categories. Care was 
taken so that each reference would be placed in only one category. The references that 
emerged from the decoding were finally distributed in the categories as follows: 

Chart 2. Distribution of references in categories 

 CATEGORY  CODE 
Texts before practice in M/T Texts after practice in M/T 

N % N % 

Microteaching course in 
the Department of 
Primary Education 

A 150 31,06 173 35,52 

The impact of 
Microteaching on the 
academic and 
professional course of 
future teachers 

B 131 27,12 91 18,69 

Acquisition of knowledge 
and skills through 
Microteaching 

C 202 41,82 194 39,84 

Verification of 
expectations on the 
Microteaching course 

D - - 29 5,95 

Total references  483 100 487 100 

 
Analysis 

Through this categorization we subsequently attempt the quantitative analysis and processing 
of the material so that the statements of students regarding their expectations from the 
Microteaching course are approached and evaluated in the most comprehensive way. 

In the first stage of the research 27 male future teachers (23,5%) and 88 female future teachers 
(76,5%) participated, while in the second stage the data was 21 (22,8%) and 71 (77,2%) 
respectively. What is, thus, observed is a female gender dominance, a common phenomenon 
for university departments that trains teachers, but also a decrease in the participation of 
students, which can be interpreted by the usual practice of attending more willingly in the 
beginning of the semester rather than in its end.  

Assessing the percentages of the references in the above-mentioned categories (chart 2), we 
discover that the highest percentages for both groups of texts are gathered by the category 
that pertains to the knowledge and skills with which Microteaching provides its trainees. 
Following in second position – with a relatively small deviation, especially in the second text 
group – is the category of Microteaching as a subject in itself, while third position is held by 
the category regarding the impact of Microteaching on the academic and professional course 

 
1 The category “Expectations” emerged only during the decoding of references in the texts that students 
wrote after their practice in Microteaching. 
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of future teachers. Finally, concerning the second text group, the category related to 
verification of initial expectations, i.e. whether these were fulfilled or not, holds last position.  

From the quantitative analysis of the separate thematic units, as well as their sub-categories 
(A-D), the following emerge: 

Chart 3. Category A: The Microteaching course in the Department of Primary Education 

   
Texts before 
practice in 
Microteaching 

Texts after practice 
in Microteaching 

The Microteaching course in the 
Department of Primary Education 

A N % N % 

Value of Microteaching course A1 35 23,33 61 35,26 

Microteaching as classroom simulation A2 36 24,00 39 22,54 

Opportunity for practice A3 3 2,00 14 8,09 

Potential for familiarization A4 16 10,67 5 2,89 

Acquaintance with the role of teacher A5 17 11,33 9 5,20 

Microteaching course as stressful A6 5 3,33 3 1,73 

Acquaintance and interaction with fellow-
students 

A7 38 25,33 42 24,28 

Total references   150 100,00 173 100,00 

 
By analysing the thematic unit that pertains to the Microteaching course in the Department of 
Primary Education, we concluded that the relevant references can be divided in seven sub-
categories. It is worth mentioning that in both text groups the highest percentages of 
references (chart 3) are found in the same three sub-categories: “value of Microteaching 
course”, “Microteaching as classroom simulation” and “Acquaintance and interaction with 
fellow-students”. The only thing that differs is their ranking. 

In the first text group, the highest percentage is held by the sub-category which collects 
student references on how important the course has been for them to get acquainted with 
their fellow-students, to cooperate with them, to interact and to contribute to each other’s 
academic/professional evolution, while in the second text group it holds second position 
(chart 3). This can be possibly explained by the fact that during the first year of studies, future 
teachers mostly attend courses of general orientation in plenary, that is, they have not found 
themselves in smaller classes or groups that allow for dialogue, interaction, development of 
relationships and ties among them.  

The sub-category that comes second in percentage of references in the first text group is the 
one whose references speak about the opportunity that future teachers had to experience the 
classroom for the first time, to participate in a simulation of school reality, while in the second 
text group it falls in third place (chart 3). A possible explanation for this-otherwise small-
quantitative differentiation could be that the anticipation of the experience of Microteaching 
makes them assign it special value, which is slightly moderated when this has been fulfilled. 

Third in percentage in the first text group comes the sub-category that refers to the value of 
the Microteaching course and which also collects the expectations and the evaluation of 
students for the course when still in its initial stages. This sub-category “shoots” in first place 
in the second text group (chart 3). It is highly likely that, the future teachers, having completed 
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their practice in microteaching, have a complete overview on the course and therefore feel 
more comfortable and more at ease to assess it properly. 

The sub-categories referring to the potential that Microteaching offers to practice skills, to 
familiarize oneself with teaching factors and to experience the role of teacher, alternate in the 
next positions in the students’ texts in both groups, while the sub-category related to 
references characterizing the course as stressful, comes in last position. We could, therefore, 
cautiously reach the conclusion that future teachers draw such positive experiences from 
Microteaching that they manage to override any negative emotions of fear or stress that their 
“virgin” teaching session might bring, together with the subsequent critique from their fellow-
students and their professor.   

Chart 4. Category B: Impact of Microteaching in professional teaching course 

  
Texts before 

practice in M/T 
Texts after practice 

in M/T 
Impact of microteaching in professional 

course as teacher 
B N % N % 

Interesting and pleasant teaching B1 9 6,87 4 4,40 
Effective teaching B2 18 13,74 6 6,59 

Contribution in future academic and 
professional course 

B3 28 21,37 9 9,89 

Self-assessment and personal evolution B4 34 25,95 23 25,27 
Acquisition of self-confidence and stress 

management 
B5 42 32,06 49 53,85 

Total references   131 100,00 91 100,00 

 
When studying the thematic unit of references focusing on the impact of Microteaching on the 
future professional course of undergraduate students as teachers, we noted that in both text 
groups the sub-category that brings out the contribution of the course in causing the research 
subjects to gain self-confidence and manage their stress effectively collects the highest 
percentage in references (chart 4). Moreover, we observe that in subsequent texts this 
percentage has significantly increased, clearly displaying that the experience in Microteaching 
has seriously boosted future teachers’ confidence in their own powers and has helped them 
overcome -in part - their stress and anxiety in the face of the teaching procedure. Second 
position is held - equally before and after their practice in microteaching –by the sub-category 
that refers to the course contribution towards their self-assessment, recognition of their 
mistakes and personal development related to teaching actual students, with almost similar 
percentages (chart 4). Following in next place in both text groups is the sub-category on the 
contribution of this course in the academic and professional course of future teachers. It is, 
however, worth noting that in this case, the percentages show a great discrepancy, evidently 
surging – as it happens with the other categories - towards the sub-category that collects 
references on subjects’ forming a positive self-image thanks to Microteaching. In the last 
positions of the thematic unit one finds the sub-categories that speak about the success of an 
effective and interesting/pleasant teaching with the aid of Microteaching bearing similar 
percentages (chart 4). 
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Chart 5. Category C: the contribution of Microteaching in skills and knowledge 
acquisition 

Texts before practice in Microteaching 

SKILLS/KNOWLEDGE 
ACQUISITION 

C N  % N 
% 

% οf 
total 

COGNITIVE LEVEL C1 51 25,25      
ICT C1A     13 25,49 6,44 

Knowledge and skills C1B     38 74,51 18,81 

     100,00  

TEACHING 
METHODOLOGY 

C2 94 46,53   
   

Organizing and Planning a 
Session 

C2A     35 37,23 
17,33 

Teaching Preparation C2B     9 9,57 4,46 

Time Management C2C     10 10,64 4,95 

Methodology and Teaching 
Principles 

C2D     10 
10,64 4,95 

 Teaching Means C2E     7 7,45 3,47 

Teaching Implementation C2F     0 0,00 0,00 

Teaching Models and 
Techniques 

C2G     23 
24,47 11,39 

     100,00  

PEDAGOGIC HANDLINGS C3 57 28,22      

Mistakes and queries’ 
management 

C3A     11 
19,30 5,45 

Pedagogic atmosphere and 
Class management 

C3B     36 63,16 
17,82 

Movement and Body 
Posture 

C3C     6 
10,53 2,97 

Teaching Style and Poise C3D     4 7,02 1,98 

     100  

Total references  202 100 202  100,00 

Texts after practice in Microteaching 

SKILLS/KNOWLEDGE 
ACQUISITION 

C   %    
% 

% οf 
total 

COGNITIVE LEVEL C1 54 27,84      
ICT C1A     13 24,07 6,70 

Knowledge and skills C1B     41 75,93 21,13 

     100  

 TEACHING 
METHODOLOGY 

C2 100 51,55   
   

Organizing and Planning a 
Session 

C2A     68 68 
35,05 
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Teaching Preparation C2B     14 14 7,22 

Time Management C2C     5 5 2,58 

Methodology and Teaching 
Principles 

C2D     2 
2 1,03 

 Teaching Means C2E     1 1 0,52 

Teaching Implementation C2F     6 6 3,09 

Teaching Models and 
Techniques 

C2G     4 
4 2,06 

     100  

PEDAGOGIC HANDLINGS C3 40 20,62      

Mistakes and queries’ 
management 

C3A     2 
5 1,03 

Pedagogic atmosphere and 
Class management 

C3B     30 75 
15,46 

Movement and Body 
Posture 

C3C     8 
20 4,12 

Teaching Style and Poise C3D     0 0 0,00 

     100  

Total references  194 100 194  100,00 

 
The first thematic unit which collects students’ comments on knowledge acquisition and skills 
owing to the Microteaching course, offers rich material for analysis. This rich material is 
distributed in three separate sub-units and they, in turn, in other sub-categories. First position 
(chart 5) in both text groups is held by the sub-unit that concerns the acquisition of Teaching 
Methodology knowledge and skills, in which Microteaching trains future teachers (46,53 και 
51,55%). The other two categories alternate for second and third position: in the first text 
group, the sub-unit that talks about learning pedagogic handlings is preceding (28,22%), 
whereas in the second group the sub-unit that refers to the enrichment of cognitive 
background of students is preceding (27,84%). It is obvious that the subjects of this research 
anticipate to delve into topics of Teaching Methodology and assess this delving as the basic 
benefit to be gained from this course. Moreover, they initially wish to get acquainted with 
various pedagogic handlings which will help them in the educational process, but eventually 
seem to appreciate more the enrichment of their cognitive “gear”, possibly because they 
understand that their instruction in issues of Teaching Methodology fortifies them also in the 
level of pedagogic handling of their students. 

Upon examination of the separate categories of the sub-units (chart 5), it can be observed that: 

In the sub-unit “Skills and knowledge acquisition”, the reference to “skills and knowledge” 
prevails in reference percentage in both groups (74,51 και 75,93 %), however the percentage 
of references that depicts student expectation to train in ICT is not negligible (25,49%), nor is 
the certainty that this has been achieved (24,07%), a remarkable fact for a course of non-
technical orientation. 

In the sub-unit “Teaching Methodology”, the references on training in course planning and 
organization prevail in percentage (68%), proving the importance that students place in this 
factor of the educational process, both before the start of the Microteaching (37,23%) and 
especially after its end (68%), when they have been convinced of its crucial role. In the first 
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text group, what follows in second position is the references on expectation to learn models 
and techniques for teaching (24,47%), while the references on practicing in time management 
and training in methodology and teaching principles tie for third place (10,64%). In the second 
text group, in second position we encounter the references on teaching preparation (14%), 
and in third place references on teaching implementation (6%)1. Besides the shift in topics 
which students refer to after the implementation of Microteaching, it is also worth noting the 
exceptionally low percentage that these two categories share, compared to the corresponding 
in the first group. This perhaps reveals the different estimation of teaching factors on behalf 
of the research subjects after their classroom experience.  

In the sub-unit “Pedagogic Handling”, prevalent in percentage in both text groups are the 
references on skills that contribute to pedagogic atmosphere and class management (63,16 
and 75%), whereas second position is held in the first text group by references on mistake and 
student query management skills (19,3%), while in the second group by those one teacher’s 
choice of movement inside the classroom and proper body posture when teaching (20%), 
leaving thus in last position – in both cases – the references on style and teaching poise. It is 
rendered obvious that students are concerned and stressed about their coexistence with 
pupils in class as well as the appropriate ways to maintain a healthy and beneficial to them 
pedagogic atmosphere. 

In attempting an analysis of the separate categories at the level of percentage within the 
broader thematic unit (Skills and knowledge acquisition), we discover an entirely different 
distribution between the two text groups. The sub-category that pertains to the skills and 
knowledge that microteaching cultivates in the first group holds first place with a percentage 
of 18,81%, while in the second group it falls second (21,13%). Following comes in the first 
group the sub-category referring to pedagogic atmosphere and class management (17,82%), 
which ranks third in the second group (15,46%). Finally, in the first group, what comes after 
is the sub-category on planning and organizing a session (17,33%), which in the second group 
scores the highest percentage of references (35,05%). This reversal possibly reflects the 
change in views and attitudes that practice through Microteaching has brought about, and the 
subsequent shift of attention of students from a theoretical address to teaching towards a 
more practical and technical approach to it. 

Chart 6: Category D: Expectations from the Microteaching course 

Texts after practice in M/T 

EXPECTATIONS D Ν % 

Verification of expectations D1 21 72,41 

Falsification of expectations D2 8 27,59 

Total references  29 100 

 
Only in the second text group do we find – as would be expected – references which discuss 
either the anticipated or the non-confirmed expectations that had been formulated and had – 
perhaps – been noted in initial texts by the subjects of the research in the beginning of the 
academic semester. The greatest part (72,41%) is occupied by the sub-category with 
references that speak about verification of initial positive expectations, while the sub-category 

 
1 This sub-category had zero percentage in the first text group. 
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bearing references that inform us on refutation) of initial expectations comes after with a 
percentage of 27,59%, whether these  (refutation) appear in a negative, or positive way, 
enhancing thus the positive value that is attributed to the Microteaching course (chart 6).   

Discussion and Conclusions  

The quantitative display of the content analysis of the texts that students wrote as much in the 
beginning of the academic semester, before practicing in Microteaching, as after its 
completion, is revealing of the expectations they had from this course, but also of what they 
finally gained from it. 

By prioritizing among their expectations from the Microteaching course, as well as its 
subsequent evaluation, the acquisition of knowledge and skills, they express their positive 
attitude towards their studies and their effort to qualify themselves on many aspects, so that 
in the future they will be able to live up to the demands of the teaching profession (Parylo et 
al., 2015, Ilie, 2015). 

This is the reason why, when speaking a posteriori about this specific course in the 
Department of Primary Education, they mainly refer to its gravity and usefulness in the 
framework of the curriculum of the Department where they study (Deniz, 2010), when 
initially they had considered as most important benefit the opportunity it gave them to 
socialize with fellow students they did not know up to that time. 

An important success of the Microteaching course is considered to be its contribution to the 
boosting of their self-confidence, as well as their stress management related to teaching before 
an audience, something that seemed to be of special concern to them from the very start, 
related to their future educational course, as it appears in their initial texts. Moreover, they 
emphatically claim – as much before as after the course – that the specific course helps them 
to get better acquainted with their own potential and to improve any weaknesses they may 
have, so that they evolve into efficient educators (Saban & Çoklar, 2013, Elias, 2018). 

At the level of course content, future teachers steadily consider as fundamental contributor to 
the value of Microteaching, skills in which they train in the framework of their practical 
exercises, such as planning, organizing and implementation of teaching, utilizing relevant 
principles and means, time management etc. That is to say, teaching methodology seems to 
bear gravity for their pedagogic training in general (Mahmud & Rawshon, 2013). 

To summarise, the future teachers of the Department of Primary Education view the 
Microteaching course from the start as a promising course that will provide them with the 
opportunity to develop academically on the one hand, and professionally on the other, but that 
will also broaden their horizons and their potential in the implementation of a teaching 
session. This view is verified to a great extent and thus the Microteaching course proves to be 
a catalytic factor for the exercise of their educational work (Kougiourouki, 2003, 2013). 

The above conclusions allow us to highlight – as many have done before us – how important it 
is for this course to be included in the curricula of all academic departments/schools and 
bodies that prepare educators and trainers of all grades and orientations, even in digital form 
(Ledger & Fischetti, 2016). The Microteaching course is almost always considered worthy in 
the conscience of future teachers and constitutes an experience that remains indelibly 
imprinted in their conscience. 
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